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Executive Summary

This design is focused on a program which will address the inclusive education needs of both girls and boys with disability in Samoa through alignment with existing policies and from the experience of existing programs.

Both the Government of Australia and the Government of Samoa have demonstrated commitment through various policies to the inclusion of children with special needs into education. The consultations undertaken for this design also found existing services, both Government and non-Government, in Samoa which have sought to address the needs. These include the non-Government SENESE program and the Loto Taumafai early intervention program. Existing services are of high quality but limited in their reach and capacity to meet the range of needs in Samoa for children with disabilities and for the accompanying development of supports, capacities, systems and policies which would ideally underpin an inclusive education system in the country.

The proposed program builds upon these existing services and Government of Samoa commitment, seeking to develop a demonstration program which can be replicated throughout the country. The proposed program, the Samoa Inclusive Education Demonstration Program (SIEDP) has the following objective, 

To demonstrate a model of service provision for girls and boys with disability for inclusive education which can be replicated and supported by the Government of Samoa in its future program development.  

The scope of the SIEDP includes girls and boys from birth to the end of secondary school. It has a particular focus on inclusion of girls and boys from remote and rural areas in Samoa and across a range of disabilities.

The design will support work in the following areas:
· Support, resources and information for parents, families and communities:

· Early intervention and support services: 

· Teacher and school support and up skilling: 

· Further development of the enabling environment in Samoa for inclusive education:

SIEDP will be implemented through several different arrangements. These include funding to two major service provider organizations, SENESE and Loto Taumafai. It also includes a small grants scheme for other service providers and an in-line position within the Ministry of Education, Sport and Culture. 

AusAID will undertake to manage the program with the Government of Samoa. A high emphasis will be place upon monitoring and review of the program including an annual independent program review.
Background
Introduction

This design is focused on a program to address the inclusive education needs of both girls and boys with disability in Samoa. 

In response to the Samoan and Australian Government commitments and support from the Parliamentary Secretary for International Development, a pilot project to support children with a disability to access secondary school education has operated in Samoa for the past year.  This design builds from that pilot, emerging lessons about how to include children with disabilities in education services in the Pacific and from wider consultations with other stakeholders in the Samoan context.

 The proposed program includes funding to existing services in Samoa to develop a model of inclusive education services for children with disabilities, focused around identified areas of need. It also includes capacity building and institutional development through an in-line position located in the Government of Samoa.
Policy Context

Government of Samoa Policy 
The Government of Samoa has demonstrated consistent commitment to education for all children, including those with a disability. The Education for All National Plan 2006-2015 has specific strategies relating to access to formal and informal learning for all people including people with disability. The Education Bill 2008 mandates inclusive compulsory education for all children aged between 5 and 14 years. The Education Sector Plan (ESP II) includes inclusive education as part of its review of the primary curriculum. The Strategy for the Development of Samoa 2008–2012 articulates inclusive education as one of 18 policy areas to be pursued in the Education sector. In line with this, the Ministry of Education Sports and Culture (MESC) Strategic Polices and Plan (SPP) 2006-2015 identifies special needs education as one of its priority policy areas. 
Most recently, the National Policy for People with Disabilities, January 2009 has a core objective of strengthening inclusive and special education programs. Finally, the National Policy for Children 2007-2017 outlines the planned direction for the care, protection and development of children in line with the United Nations Convention on the Rights of the Child (CRC). 
Gender policy
The Samoa National Policy for People with Disabilities identifies that girls and women with disability in Samoa encounter additional difficulties and additional forms of discrimination. The Education for All National Plan 2006-2015 contains a number of goals, including achieving gender equality in education by 2015, with a focus on ensuring full and equal access to basic education of good quality for girls. 
 The SPP reinforces the elimination of gender disparities in schools and the achievement of gender equity as a primary goal of education in Samoa.
Within the Pacific region more widely, the United Nations Development Program’s Pacific Centre launched a report ‘Pacific Sisters with Disabilities: At the Intersection of Discrimination’ in May 2009 (the UNDP report), The UNDP report examines the intersectional discrimination and disadvantages faced by women with disability based on a combination of disability and gender based discrimination and recommends specific interventions be made to address this double disadvantage.

Government of Australia Policy
In line with the CRC and the Convention on the Rights of Persons with Disabilities (CRPD), the Government of Australia has committed itself, through the Development for All policy, 2009-2014, to support, disability-inclusive and quality education. The interaction of gender and disability is addressed as a guiding principle in Australia’s Development for All policy, 2009-2014.

In Samoa, in response to the initial proposals from SENESE, the Australian Agency for International Development (AusAID) has supported a pilot project to enable children with disability (in particular those with hearing impairment) to access education at high school. 
Under the Samoa-Australia Partnership for Development 2008-2015 ‘Improved Education’ has been identified as a priority area. Under this priority area, the Governments of Samoa and Australia have made a joint commitment to build on current assistance for Samoa’s Education Sector Program and support Samoa’s ambition to move beyond MDG targets to address better quality and more equitable education for girls and boys. The implementation plan for this priority area identifies inclusive education, particularly relating to girls and boys with disability, as a major focus. The implementation papers developed under the partnership specifically recommend the development of a five year program focused on improved inclusive education.

ConsultationS undertaken for this design

This design has been developed from various sources of information. At the direction of the Australian Government Parliamentary Secretary for International Development, a pilot program has been funded by AusAID for the past year, focused on increasing access for high school students with disabilities to mainstream schooling. This pilot provided a basis for lesson learned for this design. In addition a design mission was undertaken in Samoa from 30 March to 3 April 2009 to consult with a wide range of stakeholders (see Annex One for a list of people consulted). Consultations included discussions with teachers, parents and girls and boys with hearing impairment as well as service providers and government representatives.

The Chief Executive Officer (CEO) of the Aid Coordination Unit, Ministry of Finance, and the CEO of the National Health Service, were consulted during the design and were supportive of the proposed program. The Ministry of Education representative formed part of the reference group for the design.
Whilst the Ministry of Women, Community and Social Development (MWCSD) was not able to meet with the design team during its visit; the CEO of the Ministry of Women at a meeting with Post on 4 June 2009 indicated strong support for the proposed Program and believes it will complement the work being done under the National Policy for People with Disabilities (now endorsed by Cabinet). 
Current situation

Education Services in Samoa
children with disability

In Samoa, children with disability have limited opportunities to access education at both primary and secondary levels
. It is estimated that 85% of children with disability live in rural areas and most of these children have either not attended school or have only attended for limited periods
. 
In the last eight years, Government and Non-Government Organisations have been working together toward including children with disability in existing schools and village communities
. The National Policy on Disability promotes and supports partnerships between Government agencies and between government agencies and the community sector for action in this area
.

Towards this end, the Government of Samoa has provided funding for special needs education including support for development of special school units attached to primary schools, teacher training for special needs areas and has undertaken some policy development around special needs education. There are a range of dedicated resources which have also been developed with Government support. These include a Samoan sign language dictionary, production of the alphabet in Braille and sign language, and adaption and translation into Samoan of the UNESCO Inclusive Education Toolkit. All these resources are now made available at all primary schools. The Government established a Special Needs Education Advisory Committee in 1998
 and a ‘Special Needs Education Coordinator’ position in the MESC. Most recently the Government has designated the MWCSD as the government focal point for disability. 

The MESC also the Pacific Regional Initiative for the Delivery of Basic Education (PRIDE) project in Samoa. This project is funded by the European Union (EU) and the New Zealand Agency for International Development (NZAID) and supports inclusive education within the Pacific Region. This project seeks to create sustainable systems and build local capacity to enable a wider range of children to be included within local education systems.

The work undertaken by the Government of Samoa in this area underscores its strong commitment to and support for inclusive education. While resources are limited and further developments are required the obvious direction and leadership being provided by the Government in this area provides an important basis for the proposed program.
Disability and gender
Girls with disability may face additional intersectional barriers that prevent them from accessing education. The Samoa National Policy for People with Disabilities identifies that girls and women with disability in Samoa encounter additional difficulties and additional forms of discrimination than girls and boys without disability and boys with disability. A 2004 report, Status of Women with DisAbility in Samoa suggests that 52% of women with disability, compared to 42% of men with disability, had no schooling or had attended for a maximum of three years.
 
While girls without disability tend to stay longer in school than boys without disability,
 statistics indicate that girls with disability show lower attendance in secondary education than boys with disability. UNDP notes that “a higher number of women with disability completed up to six years attendance at school. However, more men with disability remained within the education system to complete 10-12 years of secondary and tertiary education”.
 

This gender disparity also exists in attendance and drop-out rates of students with intellectual disabilities. The UNDP report states, “...in Samoa, 33 women with intellectual disabilities compared to 30 men did not attend school. More women with intellectual disabilities (33) than men (15) attended school for the first three years, but more of these men stayed in school for nine years, 28 men compared to 11 women.”
 

Very limited attention has been given to the particular needs of girls with a disability. Particular barriers for girls with a disability in accessing primary education include: 
· community attitudes regarding women, leading to preferential treatment and allocation of resources and opportunities to male children, at the expense of their sisters; 

· issues of violence and safety, including sexual /disability harassment and abuse at school;

· Limited (accessible) sanitary facilities.

early intervention services

At the stage of early intervention (i.e. between birth and five years of age) services are very limited and unable to address all disability needs. The Ministry of Health is committed to early detection of disability and referral to appropriate services, but is currently unable to provide all the early detection and support services required. The support services and equipment required by some children such as hearing aids, wheelchairs and specialized teaching aides are not generally available, except in small numbers in urban areas. 

The parents of children with a disability who were consulted for this design were particularly vocal about the lack of support, information and understanding available to them when their children were young. Parents explained they were unable to get diagnosis for their children, unable to access early intervention services (or even know that they might exist) unable to get support in caring for their children and then faced discrimination against their child from within their communities
. 

primary school and secondary school

At primary school level, teachers receive some general exposure to teaching of girls and boys with disability or special learning needs within their overall training, but this only serves as an introduction to the area. There are insufficient specialized and skilled teachers available to actually address particular needs of children with disability (including those with training to address needs associated with particular types of impairments, such as sign language, Braille or mobility training, or skills to assist those with learning disabilities). Teachers are unable to access resources, teaching aides, sign language interpreters or additional training. There is limited general support available to teachers in the rural areas.
There is currently no formalised systematic program of support (state or non-state) in Samoa for children with disability at the secondary education level. Consequently, the majority of children with disability do not complete any form of secondary education and thus have limited opportunities to engage in paid employment or income generation activities.It is likely that young women with a disability are particularly disadvantaged given a limited range of vocational options made available to them and likely exclusion from math, science and technology subjects.
 
The recent pilot program supported by AusAID was directed to teacher training and support at high school level so that six children (4 boys and 2 girls) with hearing impairments could receive a high school education. Without this support the children would have been unable to continue beyond primary school level. 

policy development

The MESC policy on special needs education is currently under review in order to move towards a more inclusive education approach. While the commitment within the MESC towards good quality education for all is very strong, the institutional resources for further development of policy and implementation for inclusive education remains limited. In particular the expertise to develop appropriate and accessible curriculum and teaching materials and to provide appropriate monitoring and review of services is limited at this time.

existing services
[image: image5.png]Small grants



The situation in Samoa also includes some considerable strengths. As noted the commitment and leadership by the Government of Samoa for inclusive education is very strong and provides an important starting point for this program. 
There is an active Disabled People’s Organization (DPO), the Nuanua o le Alofa National Council of People with Disabilities (NOLA) which seeks to advocate for the rights of people with disability and works to promote general awareness of these rights within the community. 

There are other service providers such as the Loto Taumafai early intervention program and the Special Needs Education Society (SENESE
) which are both well established services with long experience in meeting the needs of children with disability as outlined below. There is also a high quality and cooperative relationship between the Government agencies and the community sector.
SENESE 

SENESE in Apia has been a key driver in Samoa’s inclusive education process. SENESE was formed in 1992 at Moto’otua by a group of parents of children with disability. In 2006, SENESE established a partnership with Robert Louis Stevenson Primary School in Apia to include children with disability in regular school settings. After two years the partnership has established a model of good practice for replication in national and regional settings which outlines high practical standards for inclusion of children with disability in primary education. 

SENESE has historically had a collaborative relationship with the MESC and took part in regional discussions on how inclusive education will impact on national and regional assessment practice. SENESE receives some funding from other sources and works in partnership with the New South Wales (NSW) Royal Institute for Deaf and Blind Children (RIDBC). 

AusAID agreed to provide financial assistance to SENESE in January 2009 to support the school transition of students with hearing impairment and intellectual disabilities who were due to start secondary school in 2009. The program also allowed for the development of specific early intervention support services and outreach to children in rural areas who are deaf and their families and schools. This assistance served as the pilot and precursor to the proposed program. 

the Loto Taumafai Society for People with DISABILITIES
The Loto Taumafai Society for People with Disabilities was established in Samoa in 1981 with a vision to provide quality education and services for all people with disabilities. After establishment of a school and vocational service the Society recognized the need for outreach to preschool school children with disabilities. In 2004 it started the Early Intervention program to target children from birth to seven years old. 

The program is based on a framework of locally trained, locally based workers visiting families in their homes and working closely with existing services, including the Ministry of Health, community pre-school teachers, women’s committees and church and community leaders. This service currently covers a quarter of Samoa, with plans to expand.

Lessons learned

Education is a critical step to enable people to participate in the development of themselves and their country. Children with disability are disproportionately excluded from education
. In the Pacific, barriers to the inclusion of children with disability in the education system include problems with physical access to school buildings, lack of accessible transport, as well as a lack of appropriate services and systems, in particular the lack of suitably trained teachers. Barriers also include stigma, discrimination and poor understanding about the needs of children and their right to - and capacity to engage in - quality education. As noted above, there is also a particular need to acknowledge and address intersectional discrimination which excludes girls with disability from opportunities for quality education. 
inclusive education

The emerging approach to addressing the educational needs of girls and boys with disability focuses upon making education accessible in a way which promotes the fullest possible social integration of girls and boys as well as their individual development. This has moved the emphasis towards education provision which sees girls and boys with disability included in the mainstream school system. Such ‘inclusive education’ is based on experience which suggests girls and boys with disability learn best when they learn together with others. Further, that the development of schools, teachers and systems to accommodate individual needs of particular children also increases the overall quality of the school system for all children.

In the Pacific, there has been extensive discussion and research about the merits of inclusive education versus education provided in a specialized and separate school system. There is a view that inclusive education, with its emphasis upon integration and shared action is more appropriate to the culture of Pacific islands.
 Further, that it suits the economic and geographic reality of many Pacific countries. This is because in most of these countries in rural areas there is usually only one school, therefore for children with disability to receive any formal education they have to be accommodated within that mainstream school.

The Samoan experience has been that separate education for children with disability has not been successful due to the lack of specialist teachers and lack of support for teachers. The result of this was that children were segregated and provided with less opportunity to learn with and from their peers
. In light of this the policy context now supports inclusive education as the appropriate option for girls and boys with disabilities
. 
There are several lessons and experiences in inclusive education in the Pacific which have relevance for this design
. Collectively they suggest that 
· High quality education for girls and boys with disability should go beyond consideration of the classroom to wider learning and socialization aspects and community participation. 
· The process should start with early detection and identification of children with disability and early intervention or assistance for those children, their families and communities, to maximize future opportunities and potential. 
· It should include restructuring of the school system to ensure both girls and boys with disability can access and participate in all facets of school life. This restructuring should take account of the different barriers and needs for girls and boys with disability. 
· A particular emphasis needs to be given to appropriate training for both female and male teachers and for provision of resources to support the needs of various types of disabilities. 
· Past experience suggests that for successful and sustainable interventions, the school system and supporting legislation and policies should be (re)structured to support the rights of girls and boys to full access and participation in education
.
Rationale for this activity

From the review of the current situation and lessons learned, it appears that the educational needs of children with disability in Samoa will be best addressed through an inclusive education approach. Moreover it is clear that effective inclusive education requires attention to the needs of children from birth, with appropriate early intervention. It also requires attention to the enabling environment for that education, including appropriate support and resourcing for teachers and parents, appropriate policy development and attention to different needs such as physical and other barriers for children with different types of disability.
The Government of Samoa and other service providers in the country have established services and resources and demonstrated a considerable commitment to meeting the needs of children with disability and in particular in supporting their inclusion in good quality education. These existing services cover many of the areas outlined above, albeit in part or in ways which need further development for the Samoan context. Therefore, while resources and capacity may be limited, the existing situation provides a strong basis for development of a wider program of support for children with disabilities, in particular one which can be shaped to fit Samoan needs and experience.

In response to this design process, proposals were presented which included development of new technologies for inclusive education which would be suitable for the Samoan context and enable efficient delivery of services to children in rural and urban areas. The development of those technologies, coupled with further capacity and institutional development of existing services was understood to be a good way to develop a relevant Samoan model of inclusive education that would provide cover across all the required areas.
At the same time it was recognised that such a program would run some risk of ongoing dependency upon donor funds and expertise unless attention was also given to overall sector capacity. By marrying support for institutional and capacity development to the development of relevant services the program could develop a model of inclusive education for Samoa and at the same time promote the ability of the Government of Samoa to take this model forward.
Proposed program
Overview 

The intention is to draw from the experience and lessons learned in Samoa to outline the key areas where attention is required to build a comprehensive inclusive education program. Recognizing that resources are limited and that there are several priorities that the government of Samoa has to address in education it is also the intention to look for cost effective and efficient ways of providing inclusive education which would fit the Samoan context. These examples will ‘demonstrate’ how inclusive education could be developed more widely across the country and provide an emerging model for the Government of Samoa in the longer term.
Towards this end the program will work within the identified work areas and also try to enhance the existing work of service providers so that they are able to demonstrate and experiment with new technologies and facilities for teachers, parents, and girls and boys. Particular attention will be given to development of services to assist girls and boys with disability in rural areas. It is intended that through this experimentation that effective and efficient methods are developed for inclusive education in Samoa.

At the same time attention will be given to the enabling environment for such work, with support to build wider capacity across the systems and policy for in inclusive education. Support will be provided directly to the MESC to enable them to develop the institutional capacity to take forward a program developed from the services demonstrated by the program. 

The areas of work for the program are closely aligned with the Samoa National Policy for People with Disabilities, 2009-2014 and the long term intention is to support implementation of that plan through the Government of Samoa systems in partnership with the community sector.

The program will be known as the Samoa Inclusive Education Demonstration Program (SIEDP).

The objective of SIEDP is to:
To develop a model of service provision for girls and boys with disability for inclusive education which can be replicated and supported by the Government of Samoa in its future program development.  

The scope of the program includes girls and boys from birth to the end of secondary school. It has a particular focus on inclusion of girls and boys from remote and rural areas in Samoa and across a range of disabilities.

The SIEDP design will focus work on key areas. These include:

· Early intervention services

· Community awareness raising and parent support and engagement
· Resources and training for teachers and schools

· Development of the policy and wider enabling environment for inclusive education
The program will include support for two key service providers, SENESE and Loto Taumafai Society. A small grants scheme will be available to fund other service providers. The design will also include an in-line position in the MESC as part of the institutional development of the Government and other stakeholders. The program will include a strong component of monitoring for the purposes of program improvement and learning. 
program details
work areas

The SIEDP will include work across the major areas which previous experience in Samoa and the Pacific have identified as essential for good quality inclusive education. These include:

1. Early intervention

The research discussed earlier indicates that preparation for education for children with disabilities starts with early intervention from birth. Identifying the needs of children with disabilities as early as possible, helping parents to respond to those needs, having access to services and specialist interventions from an early age, promotes the best possible outcomes for children when they enter school. These may include various types of interventions depending upon the nature of the disability. In the past distance, insufficient resources and lack of institutional capacity have limited what has been available for children, especially those in the rural areas. The SIEDP will look to support approaches which enable early intervention services that link with locally available resources, use technology or other cost effective means to access more inaccessible areas, are linked to development of other education services and/or build capacity in existing institutions to maintain services over time.

2. Parent and community awareness and support

It has been clear from the consultation undertaken for this design that the role of parents is critical to the education and development outcomes for children with disabilities. Providing information for parents and supporting them to take active roles in the lives of their children is an important area of work for the SIEDP. Likewise, providing wider awareness for the community enables them to both support children with disability and also to support parents and encourage them to access services and advocate for their children. SIEDP will support approaches which engage parents in their children’s development and education and which support the role of parents as advocates for their children. It will also look to support projects or interventions which provide information and awareness for communities and enables communities to actively embrace and support children with disabilities.
Particular attention will be given to the community attitude to girls with disability. The information gathered so far indicates girls with disability are less likely to access education facilities and less likely to receive support from their family and community for such access. It will be important that interventions are developed which focus upon the particular needs and abilities of girls with disabilities, developing role models to exemplify what they can achieve and also sensitively examining the additional barriers to their educational access. SIEDP will seek to support interventions which include this gender component.

3. Resources and support for teachers and schools

A critical area for effective inclusive education is the resources and supports offered to schools and to the teachers in those schools. General training in special needs is included in Samoa in teacher development and training. However specialist resources and support are also required if teachers are to respond to particular needs of children with a range of disabilities. Teachers need to have access to appropriate teaching aides, they also need access to advice, support and further development and training to ensure that they are able to manage the additional work required for including children with disabilities. In addition the different needs of girls and boys with disabilities have to be understood and addressed by teachers. Providing additional support where required to ensure either gender are able to overcome physical, mental, social and emotional barriers to their own learning requires a very well developed understanding of those barriers. SIEDP will support interventions which include attention to gender in their approach to resourcing and development for teachers.
Schools, will also need support. This may include simple issues such as attention to physical access for children in wheelchairs or with limited mobility. It will also include safety concerns for children, especially girls with disability who may be more vulnerable than other children to sexual assault. It is also likely to include information and awareness raising for school communities. SIEDP will look to support interventions which enable schools to develop their capacity to embrace and include girls and boys with disability. Particular attention will be given to interventions which can demonstrate the way in which schools can improve education for all children through inclusion of children with different needs. Such examples will form an important source of learning and ideas for the program as part of its aim to demonstrate what can be undertaken in inclusive education in Samoa.
4. Development of the enabling environment
A critical feature of effective inclusive education is development of appropriate policy and institutional support. Samoa is already very well placed, with well developed polices in both disability and education. It also has dedicated plans and strategies to address these areas. While some further development of policy is required the critical needs seem to be institutional strengthening in the MESC in order to support and take forward the ideas and programs which are being developed in the area. SIEDP will look to support capacity development in the MESC with the intention of supporting the development of the systems and policies which will manage the include education programs in Samoa into the future.
In addition, Samoa is fortunate to have several good quality organizations already active in working with children and adults with disability. These organisations have already demonstrated their strong interest in and support for further development under this program. SIEDP will look to support their capacity development as well as the interventions they will trial under the program. Networking of those organisations, enabling them to share good practice, learn from each other and share their experimental programs with MESC will be a critical feature of the program. Overall the intention is to manage towards increased support for inclusive education in Samoa and increased understanding of how this can effectively take place in the Samoan context. 

PROGRAM LEARNING and ONGOING development

The program will seek to build momentum for further change and development through a range of strategies that include sharing and collaboration among all stakeholders and action based on reflection and learning. SIEDP will support a range of interventions in order to promote experimentation and demonstration across the program about what is possible in Samoa for inclusive education. A particular focus will be on addressing barriers to inclusive education and improving access to and participation in quality educational opportunities for both girls and boys with disability, in rural and urban areas. 

An advisory committee, based around the reference group drawn together for this design, will be established as a mechanism to share information and discuss the relevance and effectiveness of the interventions which have been supported by the SIEDP. In addition AusAID will take responsibility to ensure good quality monitoring of the services in order to have information and evidence from which to assess effectiveness. This will be undertaken in partnership with the Government of Samoa. 

AusAID will undertake an annual assessment and redevelopment process for SIEDP. This process will examine progress in the program, and advise on the range of areas for ongoing funding based upon the previous year’s learning and experience. This will be undertaken in partnership with the Government of Samoa.

Expected outcomes

By the end of the program it is expected that SIEDP will have supported a range of intentions which together are leading to several key outcomes. Anticipated outcomes include:

1. Improved educational outcomes that are evident in access, retention and progression
, for both girls and boys with disability, in both rural and urban areas in Samoa.

2. Families and communities increasingly advocating and supporting the right to inclusion of girls and boys with disability in all aspects of Samoan society.

3. A policy and practice environment in Samoa which is committed to continuous improvement and learning about inclusive education and reflects strong Government ownership

implementation arrangements
The program will support three areas of work. These include funding to two existing services, small grants to other service providers, and an in-line position in the MESC. Similar to a facility design these areas are all related to the objective of the program and have lessons for each other but will be managed individually. 
1. Support to existing service providers.
As existing providers of services for children with disability in Samoa, both SENESE and Loto Taumafai Society will be supported to expand and develop their work for the purposes of demonstrating effective models of inclusive education.

SENESE will work across three major areas:

· Support, resources and information for parents, families and communities:
· Early intervention and support services: 
· Teacher support and up skilling: 
Loto Taumafai Society will work in two major areas:

· Training and up skilling of staff to enable them to provide appropriate early intervention services
· Awareness program on cerebral palsy to provide family and community information and awareness.

Detailed work plans for both organizations are included at Annex Two. The organizations will overlap in their areas of work and are expected to work collaboratively, sharing ideas and learning and demonstrating to each other and to the wider stakeholder group what can be achieved towards the anticipated outcomes of SIEDP.
Small grant support to other service providers

It is expected that other service providers will be interested in contributing to this development of appropriate services for inclusive education services in Samoa. A small fund will be established, using the existing small grants mechanism available through AusAID in Samoa, to support innovative and locally relevant proposals from other organisations. Sport will be given to those organisations which:

· can demonstrate their direct contribution to one or more of the work areas of SIEDP

· will contribute to the wider development and knowledge base of inclusive education in Samoa
· Can communicate their outcomes and learning to the wider stakeholders in inclusive education in Samoa.
· Are willing to participate in the capacity development and collaborative networking with other groups in the sector.

Finalised selection criteria for application of these funds will be developed by AusAID together the advisory committee for this program. AusAID will administer the grants facility.
2. In-line position

An in-line position will be based in the MESC to support further development of the enabling environment in Samoa for inclusive education and to link this area of work with the other program activities and wider Government of Samoa disability policy.
Through the in–line position, the Ministry of Education will be assisted to further develop its capacity and policy to support and implement inclusive education in Samoa. Community groups engaged in services for girls and boys with disability, in particular SENESE and the Loto Taumafai Early Intervention Program will be supported to develop their managerial and other capacities to implement their services.
Government, other disability focused services, parents and communities are expected to be partners for this work area, which is about creating the right environment to support and progress inclusive education across Samoa. 

program timing and scope

The SIEDP is expected to be funded for five years. Over that time it is expected that an increasing emphasis will be developed upon successful models of inclusive education services and how these can be taken up and replicated by the Government of Samoa. The intention is to have a redevelopment process on an annual basis drawing upon lesson learned and progress towards the objective of the program in the previous twelve months.

The SIEDP is a demonstration program and is not expected to cover all of Samoa. Emphasis will be given however to strategies and projects which demonstrate how less accessible areas and populations are able to be effectively provided with services.

Estimated program budget

The estimated budget for the first year of the program is A$1,000,000. The detailed budget is included at Annex Two.

Major budget items include:

· Early intervention screening equipment including training and system development for hearing and sight screening.

· Transport costs for early intervention and parents support services in rural areas.
· The establishment of the resource centre.
· Support for female and male staff and ongoing staff development and training.

· Funding for an in-line position located in the MESC.
· The development of an ICT centre to allow video conferencing and support, both nationally and internationally (with RIDBC).
The program budget is supported by considerable in-kind contribution from Australian organizations and volunteers.

Implementation arrangements

Management arrangements

The program will be managed by AusAID in partnership with the Government of Samoa, with the assistance of an Advisory Committee made up of representatives from each of the key stakeholders, including:

· Ministry of Education, Sports and Culture 

· National Health Service

· Ministry of Women, Community and Social Development

· Children with disabilities and their parents

· Service providers including Loto Taumafai Early Intervention Program
· Nuanua o le Alofa National Council of people with Disabilities, 
· Other relevant Community advocacy groups 
· AusAID
Terms of Reference for the Advisory Committee can be found at Annex Four
Financing ARRANGEMENTS
In line with the partnership agreements between the Government of Australia and the Government of Samoa, the funding mechanism for SIEDP will be through an accountable cash transfer to the Government of Samoa Ministry of Finance. The Ministry will then be responsible for administration of the funds to each of the three implementation arrangements via separate accounts.
Money for the in-line position will be transferred from the Ministry of Finance to the MESC.
RESPONSIBILITIES
For the first year of the program SENESE and Loto Taumafai will be responsible for major service work undertaken by SIEDP including areas of parent support and early intervention, community awareness and education, and teacher training and resources development. In doing so, they will be guided by the input and advice of the Advisory Committee, and may draw on inputs from partners. They will also contribute to the other work areas as members of the Advisory Committee and as requested. Specific agreements will be drawn up with each organization based upon the work plans outlined in Annex Two. 
AusAID will manage the small grants fund to provide funding to other service providers for innovative service provision that will contribute to a Samoa model of inclusive education. The existing small grants procedures will be utilized for managing this fund. 
The in-line position within the MESC will have responsibility for the capacity development for both MESC and relevant community services. (See Annex Five for the position description and responsibilities). This position will report to the relevant person within the MESC and be managed under that agency's systems, but will be expected to work cooperatively with the wider program.
The overall responsibility for program monitoring will lie with the AusAID in collaboration with the Government of Samoa, with particular emphasis upon identification of the outcome and learning about the program. Some of the initial capacity building undertaken in the program will be directed at building this area of program management in all service providers. Where possible the existing Government of Samoa monitoring systems will be utilized for overall program monitoring.
AusAID and the Government of Samoa will be responsible for overseeing the program development based upon the learning and reflection from the program implementation. AusAID will be responsible for convening the Advisory Committee meetings on a quarterly basis and will be responsible for ensuring annual re-design based upon the learning and recommendations from the previous year of the program. AusAID will undertake to have an independent assessment of program outcomes on an annual basis to provide information for this annual redesign.
The Advisory Committee will be responsible for the analysis of program progress and identification of key program learning. As noted below in the section on M&E, the Advisory Committee will be expected to regularly recommend and/or identify lessons learned which have relevance for wider programs for children with disability in particular for effective programs for inclusive education in Samoa.
The following diagram captures these initial management arrangements.
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Monitoring and evaluation

Monitoring

SIEDP requires good quality monitoring to support the intention of reflective learning and demonstration of good practice. In line with the AusAID guidelines on monitoring for civil society programs
 the monitoring needs to consider four areas of work. It must address the intention of the program. It must provide for appropriate data collection processes and for relevant and timely analysis of the data. Finally it must ensure the results of the monitoring are reported to all stakeholders. 
The intention of this program is to develop a model for good quality service delivery in the area of inclusive education. The approach to the monitoring is therefore exploratory, seeking to understand what has been achieved and what implications this has for ongoing program development. 
In order to meet this intention the monitoring will seek to answer the following questions on a regular basis:

1. What has been achieved in the program?

2. What are the lessons learned about how to provide quality inclusive education?
3. What implications does this have for ongoing program development?

Data collection will be undertaken by service agencies and by the MESC in-line program position. Every quarter both the service provider agencies and the in-line MESC person will collect data according to the following requirements:

· Information about the activities undertaken and the outcomes of these activities. 
· Quantitative and qualitative data.  That is, information will be collected about:

· The number of people receiving a service or participating in an activity 
· The results of that activity or service for those people. (This assumes that at the completion of each activity feedback and assessment about the outcomes of the activity will be sought from participants and other stakeholders, so that progressive understanding is built about the value of all activities.)

· Lessons learned about that activity
A gendered approach will be adopted in all monitoring and evaluation processes. This means that each monitoring report will include:
· Quantitative data which is disaggregated by gender

· Information about how an activity was designed and was implemented in ways which addressed the different needs for girls and boys
· Information about the different outcomes experienced by girls and boys.
This information will be summarized into reports (see Annex Six for report template) and provided on a quarterly basis to AusAID and the Government of Samoa and also to the Advisory Committee. The report will be structured around the questions outlined above. That is:
1. What has been achieved in the program (number and types of activities)?

2. How are these achievements contributing towards the expected outcomes of the SIEDP? 
Data analysis will be undertaken by the Advisory Committee (with some support from local consultants as required).  Each quarter they will meet and receive the summary reports. The role of the Advisory Committee will be to discuss the results of the program to date and provide some assessment about the value of the activities for girls and boys and their families, across different geographical and areas against the long term objective of the program. They will particularly seek to address the third question: 

3. What implications does this have for ongoing program development?

In light of this discussion and review, the Advisory Committee will be expected to make recommendations towards the annual program redevelopment. 
Finally the reporting of the program monitoring will include both the reports from all service provider organizations and the in-line program person together with the Advisory Committee minutes. Copies of all these documents will be held by AusAID and the Government of Samoa. (Copies of reports will be available to Advisory Committee members). This information will then be available to inform the M&E framework of the SPP. 
In addition to this ongoing monitoring arrangement, an annual program review will be undertaken by an external independent team in order to provide assessment of the program. The independent review will be asked to draw upon the monitoring data, existing Government of Samoan data systems
 and additional inquiry and research to assess the progress of SIEDP against the anticipated outcomes of the programs. That is progress against:
i. Improved and gender equitable educational outcomes for girls and boys with disability, in both rural and urban areas (including access, retention and progression)

ii. Families and communities advocating and supporting rights to inclusion of girls and boys with disability in all aspects of society

iii. A policy and practice environment which is committed to continuous improvement and learning about inclusive education and which reflects increased ownership by the Government of Samoa.
It will be the responsibility of AusAID to ensure this review is undertaken and that the recommendations are received and recorded as the basis for program redevelopment. 
AusAID will take responsibility to work with the Government of Samoa to undertake any necessary program redevelopment, in line with the learning and recommendations from the monitoring and the annual review, prior to the end of each year of the program. While annual program redevelopment is expected to be minimal, the learning from the process of review and the adjustments to future years programming are expected to build an ongoing understanding of an effective model of inclusive education for Samoa. There should be progressive improvements of the work areas, rather than substantial change, allowing activities to change and develop over time. The aim for the M&E process therefore will be to promote leaning and to building collective knowledge of the content of that model.
Evaluation

While annual review will be part of the monitoring of SIEDP a full assessment of the model and should also be undertaken as part of the program commitment to demonstration of good practice for Samoa. It is proposed that a mid-term and end of term evaluation be undertaken, specifically to assess the impact, sustainability, relevance, efficiency and effectiveness of the model for Samoa and the learning for other locations.

The evaluations can utilize the annual program review process, and expand this process as appropriate to include an evaluative assessment of the program. 
Risk management

There are several risks associated with this program. These are addressed in detail in the risk matrix as at Annex Six. Major risks which have been identified include the following.

· The risk that gains demonstrated by the program will not be able to be sustained beyond the life of the program nor beyond the immediate scope of the program. This issue of longer term sustainability should be explored further in the ongoing program development with a view to developing strategies to minimize the risk.

· In providing major support to two organizations there is a risk that other key service providers or stakeholders are less committed to the outcomes of the program, and to contributing to the momentum required to bring about quality inclusive education.  Strategies for inclusion and collaboration with partners should be included as first steps in the program implementation, including use of the small grants fund for this purpose.
· The program seeks to assist children, including girls to access services. There is some risk that without adequate attention to gender considerations girls will receive less of the program benefits than boys. The program will specifically focus on the outcomes for both girls and boys ensuing that both genders are able to benefit from the strategies and approaches utilized in the implementation.

· Child abuse is a particular risk for girls and boys with disability. In line with the Australian Government policy, all organizations funded by the program will be required to develop a child protection policy during the mobilization period (or sooner) of their program.  Until such time, particular attention will be given to identifying and keeping a register of positions (and persons filling those positions) working directly with girls and boys. Organizations will record what training has been provided to ensure the program protects children against any form of abuse and how they seek to address and mitigate abuse encountered by those girls and boys in their families or communities.  Organizations will be required to comply with all child protection requirements stated in AusAID’s funding agreement.
· Another risk lies in capacity at MESC to continue management responsibilities of the program after the program ends.  The program and AusAID in consultation with MESC will consider effective ways to ensure that capacity is built and maintained for the future of the inclusive education program.

Sustainability

The program is designed as a model for future good quality service delivery. The training and teacher development, parent and community information, policy development and skill development are all sustainable aspects of the program which can be expected to continue beyond the life of the SIEDP. 
However, given the intention to build and develop the program, the key issues for sustainability in the program will be engagement of all relevant stakeholders and capacity development of the structures and systems for inclusive education. The model that is developed over the life of SIEDP needs to be sustainable and able to be effectively implemented with the resources and existing capacities in Samoa by the end of the program. The annual program review team will therefore be asked to assess the sustainability of the program achievements on an annual basis. A critical question which that review must address will be 
· How will new ideas and interventions be able to be sustained once program support by AusAID is finished?
The long term intention of the program is that the services and lessons learned will be incorporated into ongoing Government of Samoa and community organization services policy and practice. Over time the program will move directly under the management of the Government of Samoa. Therefore two further critical questions to be asked by the annual review process is 
· Is SIEDP enabling Government of Samoa and other service providers to manage a program of inclusive education for Samoa beyond the life of the program?
· Is the Government of Samoa demonstrating, through increased budget and other resourcing, a commitment to ongoing support for a program of inclusive education beyond the life of SIEDP?
Cross cutting areas

Gender

As noted, potential barriers disproportionately affect girls with disabilities (such as issues of abuse, limited (accessible) sanitary facilities and community attitudes regarding women), and these barriers impact on opportunities for girls with disability to access and progress education. The Samoa National Policy for Disabilities identifies that girls and women with disabilities in Samoa encounter additional difficulties and additional forms of discrimination.
Current sex-disaggregated data in achievement is limited and does not explicitly address girls and boys with disabilities. In order to maintain a reduction in gender disparities in school attendance in Samoa and to ensure retention and progression in education, the program will need to be sensitive to the additional barriers for both girls and boys with disability in accessing education and other services required to support them with their disability.
Service providers will be required to ensure gender appropriate services through their funding agreements. These might include:

· Situation analysis that includes attention to the different experiences of boys and girls in their access to and utilization of services

· Information for parents and for communities that addresses the needs of both genders.
· Attention to the rights of both girls and boys to attend school and the need for both to have access to services which assist them with their disability. 
· Teachers support and training that emphasizes the importance of providing equal access to services and resources for both girls and boys. 
· Educational services which include emphasis on retention and progression within the education system for both girls and boys with disability. 
The capacity development of MESC personnel and systems and community organizations will include a focus on the different experiences and needs of both genders and in particular how services for girls must provide for their safe access to educational facilities and meet their different needs.

As discussed in the section on M&E, the program monitoring will track the different experience of girls and boys and will ensure that both experiences are reported to the Advisory Committee. The quarterly program reports will contain information about the program results and outcomes for both girls and boys, in both rural and urban areas. The Advisory Committee will be required in their discussions, to give attention to how to improve access and quality educational outcomes in the future for girls and boys. SIEDP will be expected to consider this differential experience in ongoing program development.
Child protection

Research for this design indicates that children with disability in Samoa are vulnerable to child abuse. In line with the policy of the Australian Government, the program will need to ensure that all organizations funded through the program have a child protection policy in place if implementing activities that involve personnel working with children. In particular attention must be given to all personnel working with the program who will have contact with children. In the first year this will include all SENESE and Loto Taumafai staff and volunteers.

This requires the organizations’ Boards and management to ensure that adequate child protection policy, training and recruitment strategies are in place to cover existing and new staff and volunteers, in particular those who will provide services under this program
.

In addition the capacity development work area will develop specific child protection information and training as part of the policy and systems development for the Samoan government departments and the community organizations.  In doing so, it will invite input and feedback from NOLA, 
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annex Two: WORK PLANS for SEnese and Loto Taumafai Society 
SENESE workplan for year one:

· Support, resources and information for parents, families and communities:
To ensure the early identification of girls and boys with disability and to increase the likelihood that they will be supported and encouraged by their family and community to access health and educational services, information about the nature of the disability and the services available for the child and family will be provided. Resources will be made available to the families to support them in their communications with and development of their children. Parents will be supported to develop their role as advocates for their children. 

Key partners in this work area are expected to be the parents of girls and boys with disability, their communities, including women’s groups, church leaders and other local leaders, as well as the MWSCD and NOLA.

Targets for year one will include:

A functional system of information for girls and boys, parents and communities about the rights and unique needs of both girls and boys with disabilities is established in cooperation with Nuanua o le Alofa National Council of people with Disabilities, and is being made available to at least 7 communities in Samoa.
· Early intervention and support services: 

Outreach services will operate in the rural areas to identify girls and boys with disability and assess their particular needs. Where possible, specialist services, training and supports (e.g. hearing aids, Braille canes, or training in sign language) will be made available to these children and their parents. This will include screening services, referral and information services and family support services. Attention will also be given to cost effective development of specialist therapist services. 

Key partners in this work area are expected to be Loto Taumafai Early Intervention service, the National Health Service and the Ministry of Health and Australian Partner organizations such as RIDBC and Carabez Alliance.

Targets for year one will include:

A functional and effective process of identification, detection, diagnosis and early intervention is established for at least 10 children across rural areas in Samoa.

· Teacher support and up skilling: 

Teachers in rural schools will be supported to appropriately assist children with a range of disabilities in their classroom. A resource centre will be established to provide ongoing teacher training, access to specialist resources, screening and teaching resources. Review of the current opportunities for teacher training in inclusive education will be undertaken together with development of policy and curriculum for teacher aide training. Partnership with the RIDBC from NSW will be utilized to provide audio logical services, information and training for teachers as well as make information and supports available for parents.

Key partners for this work will include the MESC, as well as schools and teachers and school committees. 

Targets for year one will include:

Resource centre established and providing relevant resources to teachers and parents.

RIDBC services being made available to 60 families and 20 teachers.

Outreach support (teacher support, and resources and curriculum provision) being provided to 5 secondary and 15 primary schools.

Loto Taumafai Society workplan:

· Training and up skilling of staff to enable them to provide appropriate early intervention services

Currently a twelve month community Based rehabilitation certificate is offered through the Fiji School of Medicine to train field workers in care of people with disabilities. Two field workers will complete this course and be available for work in the early intervention program.

· Awareness program on cerebral palsy to provide family and community information and awareness

A ten episode television series will be developed to increase awareness on cerebral palsy. This is expected to increase general community understanding and awareness of this condition as well as increase awareness about strategies for prevention of further disability from this condition.
Annex Three: First year budget

	
	SAT$
	

	
	
	

	SENESE 
	 
	

	Staff Training
	
	

	3 Masters 
	scholarship 
	

	Teacher of the deaf  training Manuia
	5,000
	

	Teacher Aide training  design and delivery 
	65,000
	

	Physio, OT, Physc, Speech, 
	scholarship 
	

	Continuing training how to use video conference
	RIDBC
	

	Shadowing Programs for 5 staff in Australia  
	40,000
	

	Teleschool
	70,000
	

	Contract Staff budget Physio, Pysch, OT, Speech, ICT 
	20,000
	

	Organisational Strengthening
	 
	

	Program coordinator
	20,000
	

	Part time program manager
	35,000
	

	Salaries
	233,000
	

	Administration
	60,000
	

	Advocacy 
	20,000
	

	Adds
	20,000
	

	Materials for advocacy 
	10,000
	

	Website design 
	5,000
	

	Transport
	160,000
	

	Early Intervention
	 
	

	Hearing Screening Training and system set up (OAE)
	60,000
	

	Carabez visits (2 people 3 times a year + support materials)
	20,000
	

	VI Resources
	35,075
	

	Vision Screening 1st round
	165,000
	

	Learning resources primary
	18,000
	

	Learning resources secondary
	50,000
	

	Capacity Coordination Hub
	 
	

	Stage one 
	400,000
	

	Stage two
	 
	

	Sub Total
	1,511,075
	

	Loto Taumafai
	
	

	Staff training
	31,000
	

	Awareness program
	150,000
	

	Sub Total
	181,000
	

	Small grants fund
	
	

	Project funding to service providers
	300,000
	

	Sub Total
	300,000
	

	MESC 
	
	

	In-line position
	125,000
	

	Sub Total
	125,000
	

	Program Development
	
	

	Advisory Committee expenses
	15,000
	

	Program annual review and redesign
	60,000
	

	Sub Total
	75,000
	

	Total (Samoan tala)
	2,192,075
	

	Total in Australian dollars
	$1,014,850.00
	


	INKIND CONTRIBUTIONS
	 
	

	RIDBC
	300,000
	

	Sydney cochlear, surgeons, hospital etc.
	700,000
	

	Carabez/RIDBC
	300,000
	

	Local hotels 
	30,000
	

	
	
	


	Australia Dollars
	Samoa Tala

	1 AUD = 2.15849 WST
	1 WST = 0.463288 AUD


ANNEX four: TOR FOR THE ADVISORY COMMITTEE

The advisory committee will be made up of representatives from the following organizations:

·    Ministry of Education, Sports and Culture 

· National Health Service

· Ministry of Women, Community and Social Development

· Children with disabilities and their parents

· Service providers including Loto Taumafai Early Intervention Program
· Nuanua o le Alofa National Council of people with Disabilities, 
· Other relevant Community advocacy groups 
· AusAID
The role of the Advisory Committee will be to provide the widest possible input and engagement for the SIEDP in order to share the lessons from the program and draw from the experience of other stakeholders to improve the program.
The specific terms of reference for the Advisory Committee will be established at the first meeting of the Committee but are expected to include:

· Assisting with development of the funding criteria for the small grants scheme.

· Receiving the monitoring reports from the program for the purpose of analysis and discussion of implications for the SIEDP and other programs for inclusive education.

· Regular sharing of both SEIDP and other programs experience and developments as relevant to inclusive education

· Providing advice and making recommendations to the GoS and AusAID on the development of SIEDP from the first year and beyond

Annex five: In-line position description

This position will be based in the Ministry of Education, Sport and Culture, for the purpose of facilitating the development of systems and organisational capacity to manage and implement inclusive education in Samoa. Working within the MESC systems and lines of responsibility and in cooperation with external groups, the position will be responsible for identification of capacity needs and systems development requirements. The position will then, under the management of the MESC, organize suitable training, mentoring, per exchange and other organisational and staff development opportunities to meet those identified needs.
The position will also seek to work with other relevant community organizations and other relevant government agencies to include them in opportunities for capacity development and for organisational system development. The intention will be to see an increase in the capacity of MESC and other organizations to support inclusive education in Samoa and to implement suitable programs towards this end.

Key responsibilities:

1. To undertake, together with MESC counterparts an examination of the systems, organisational and staff needs in relation to the ability to plan and implement an inclusive education program for all of Samoa.

2. To review the capacities and opportunities in other stakeholder organizations, including non-government and other government departments and their capacity development needs in relation to inclusive education for Samoa.

3. To plan a program of capacity and systems development for the relevant areas of MESC and for other relevant stakeholder groups.
4. To implement that plan, utilizing existing resources within the MESC and within Samoa, to provide a series of capacity and organisational development opportunities for MESC and other stakeholders.

5. To support the redevelopment of the MESC policy on inclusive education as one aspect of boiling the capacity of the overall agency system.
6. To monitor and report regularly on the capacity development and policy development work as required under the SIEDP.

7. To participate in the advisory committee meetings of the SEIDP and contribute to wider reflection and learning about the development of inclusive education in Samoa.
8. To cooperate with SENESE and Loto Taumafai in their implementation of the SIEDP, sharing information and experience and making available to their staff the opportunities for capacity development designed for the MESC stakeholders.

Reports to:

The position will lie within the MESC line structure and will report to the relevant section manager. The position will be funded by AusAID under the SEIDP, but the position will be the responsibility of the MESC.
The position will be funded for one year with the possibility of ongoing funding subject to satisfactory outcomes from the position.

Annex Six: Monitoring and Report Template organizations funded under SieDP
	Major activities undertaken this quarter

(Include explanation of how the activity was designed to include both boys and girls)
	Who was involved (numbers of people, ages, gender, and location in Samoa)?
	What were the outcomes this activity (include information about the different outcomes for girls and boys)?
	Challenges or unexpected results of the activity?
	Lessons learned

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Annex Seven: Risk Matrix

	Risk Event
	Impact on Program
	L
	C
	R
	Risk Treatment

	Funding to selected organizations  will discourage the interests and engagement of other service providers
	The program will remain focused on few organizations  and will be unable to engage other service providers
	2
	4
	H
	The Advisory Committee will have responsibility to draw together all relevant stakeholders for the program and ensure their active involvement in planning a wider program of intervention based upon learning from the service provision work.

	There will be insufficient trained staff to implement the program
	Resources and training will not be made available to teachers, parents, communities and children.
	2
	5
	E
	SENESE has in place a plan to recruit volunteers and to mentor and support staff development to ensure adequate staff resources for the beginning of the program. Ongoing staff development will be part of the capacity development aspect of the program. In addition the MESC will be responsible for wider development of staff in schools as the inclusive education program develops.
Other government departments, such as Ministry of Health and the National Health Service will also need to give attention to staff requirements for disability services as the program develops. This will be part of the ongoing Advisory Committee discussions.

	Teachers in schools, especially rural schools will not be interested in the supports offered
	Children with disabilities will not be able to access school services.
	2
	4
	H
	SENESE will work beside teachers to assist and support them and demonstrate the ways in which they can expand their skills to include all students. The examples of this work will be available to the MESC to develop a wider program of teacher support and development. The Advisory Committee will be responsible for monitoring the impact upon children and the difficulties associated with teacher engagement.

	Girls will be disadvantaged by both either disability and other barriers and will not be able to fully benefit from the program
	The program will exclude some of the most vulnerable people
	1
	4
	H
	The program design specifically recognizes the risk to girls with disability and includes specific strategies for their inclusion. The M&E requires attention to the different experience of girls and boys and will identify if one gender is receiving more of the services than another.

	The service will be unable to cover needs in rural areas
	Vulnerable groups in remote locations will be excluded from services
	1
	4
	H
	The program funding to SENESE specifically includes transport facilities to ensure all areas in Samoa will be contacted. The first year of the program includes attention to rural areas.  The program also plans to implement ICT as an in part strategy to reach remote areas regularly.  This will be similar to the Teleschool model operated by RIDBC in Australia

The M&E will specifically track who is receiving services and will identify if areas of the country are being excluded.

	 Children with a disability may be further disadvantaged by sexual, physical or emotional abuse from inexperienced or unsuitable service providers 
	Children will be abused and be further damaged. Parents are likely to remove their children from services.

	2
	5
	E
	All organizations which receive funding will be expected to have in place a child protection policy. 
Children will be given voice in the M&E through the advisory committee as will parents, to ensure that all views are included in the program assessment.

	There may be no suitable candidates for the in-line position
	The capacity development work of the program will not be undertaken
	3
	4
	E
	AusAID, SENESE and the MESC will collaborate to ensure that the best possible person is recruited for the position, with opportunity for additional training and development to cover areas where that person may lack expertise.

	AusAID funding may be redirected to other sources
	Program will not be able to continue
	2
	5
	E
	AusAID will direct funding through the GoS and will undertake to draw up a commitment to the GOS for funding for the life of the program.

	Program demonstration not able to be integrated into wider GoS systems.
	Demonstrated program outcomes will not be able to be sustained beyond the immediate program life
	2
	4
	H
	AusAID will take responsibility, together with the GoS and the Advisory Committee to closely identify program outcomes and to redesign the program so that these are being gradually drawn into wider GoS systems over the life of the program. A sustainability strategy for the program will be developed from year two to specifically address this concern.

	The learning from the program may not identified and made available to wider stakeholders
	Program demonstration and learning will be wasted and will not contribute to program development 
	1
	4
	H
	AusAID will have responsibility to ensure the program development is ongoing based upon program learning. AusAID will take responsibility to convene the Advisory Committee and to ensure program reporting on learning is regularly provided as required in the program design.


Annex eight: Terms of Reference for the design mission

1. Objective of the Design Mission 

The objective of this mission is to design a program to support children with disability to access quality education in line with the Government of Samoa’s commitment to inclusive education. 

2. Policy context

Education is one of the highest impact development investments and is critical to the achievement of all Millennium Development Goals (MDGs), and to other development objectives.  Education enables people to actively participate in their societies, increases access to employment and other sources of income, and opens up opportunities for further education. It also provides benefits in health, governance, economic productivity, gender equality, stability and nation-building. 

The right to education for all children is articulated in the Universal Declaration of Human Rights, the Millennium Development Goals and more recently Education for All
, international commitments to which both Samoa and Australia are a party.  These instruments/commitments seek to enable all children to complete primary education, eliminating gender disparities and improving quality to ensure everyone achieves basic literacy, numeracy and essential life skills.  They also seek to enable all children to learn and participate effectively within mainstream school systems regardless of their gender, ability, economic situation, language, race and religious belief, without segregation.  
Inclusive education is based on the principles:

· that: all children can learn

· that all children should have equal access to the same quality education opportunities

· that all children should have access and participation in regular schools

· that regular schools should have facilities and staff to teach all learners

· That all children should share in the benefits of good quality education
.

The Samoan Government has committed to: 

· Education for All National Plan 2006-2015  has specific strategies especially relating to access to both formal and informal learning for all people including people with disability;

· Strategy for the Development of Samoa (SDS) 2008 – 2012 articulates inclusive education as one of 18 policy areas to be pursued in the Education Sector Plan. While Australia is supporting implementation of part of the Education Sector Plan through ESP II, disability-inclusive education is not currently covered under this Program; 

· Samoa-Australia Partnership for Development 2008-2015 documents Inclusive Education as a priority for the Government of Samoa.  It is anticipated that the priorities within this partnership will require increasing donor resources to facilitate all children to attend school, including those with disability, and to support staff at all levels of the education system to improve access to quality education opportunities;

· National Disability Policy and Action Plan, currently awaiting approval by Cabinet; and

· Education Sector Wide Approach – The fifth Joint review of the Education Sector Project II was undertaken from 23-27 February 2009 and assessed progress made in its implementation. The outcome of the review will inform the development of the program proposed in this TOR.

3. Education and Disability in Samoa

Children with disability are disproportionately excluded from receiving any form of education. The proportion of children with disability attending school is estimated at between less than one per cent and five per cent
. Poor attendance by children with disability may be due to barriers including lack of adequate accessible transportation, inaccessible school buildings, inaccessible equipment, furniture, learning materials, and little or no specialist disability equipment and supports. There may be little teacher training to assist teachers confidently accommodate students with disability, and to explore flexible teaching and assessment methods. Beyond these visible barriers, social and attitudinal barriers, or low expectations of students with disability may also be obstacles to quality inclusive education. 

In Samoa, children with disability, particularly girls with disability, have limited opportunities to access education at both primary and secondary levels. In the last eight years, Government and Non-Government Organisations have been working together toward including children with disability in existing schools and village communities
. However, this process is currently in an initial stage and needs considerable effort to ensure children with disability not only access but also remain in school to complete both primary and secondary education. 

There is currently no formalised systematic program of support (state or non-state) in Samoa for children with disability at the secondary education level. Consequently the majority of children with disability do not complete any form of secondary education and thus have limited opportunities to engage in paid employment or income generation activities.

SENESE 

SENESE in Apia has been a key driver in Samoa’s inclusive education process. SENESE was formed in 1992 at Moto’otua by a group of parents of children with disability. They identified the need for their children to have access to quality educational programs in a regular school setting, with the provision of appropriate learning support. In 2006, SENESE established a partnership with Robert Louis Stevenson Primary School in Apia to include children with disability in regular school settings. After two years the partnership has established a model of good practice for replication in national and regional settings which outlines high practical standards for inclusion of children with disability in primary education.  The partnership project celebrates the idea that if children learn together, they learn to live together.

SENESE has historically had a collaborative relationship with the Ministry of Education, Sports and Culture and took part in regional discussions on how inclusive education will impact on national and regional assessment practice. SENESE also co-ordinates the Pacific Regional Initiative for the Delivery of basic Education (PRIDE) project, which supports inclusive education within the Pacific Region.  This project seeks to create sustainable systems and build local capacity to enable a wider range of children to be included within local education systems.  

In response to the Samoan and Australian Governments’ commitments to inclusive education, SENESE submitted to Mr Bob McMullan MP, Parliamentary Secretary for International Development Assistance and/or AusAID three proposals in support of inclusive education of children with disability (refer Annex 1). The outcomes of these proposals will be considered as part of this design. Until the program proposed in this TOR is developed, AusAID agreed to provide financial assistance to SENESE in January 2009 to support the school transition of students with hearing impairment who were due to start secondary school in 2009. This assistance will ensure these students continue their schooling without delay.  

4. Scope of the Design Mission 

In addressing the objective of this mission the team will, in consultation with SENESE and relevant stakeholders:

1. Gather and analyze information relating to the:

a. Government of Samoa inclusive education commitments and strategies 

b. educational needs and priorities of children with disability and their families and carers in Samoa with a focus on access and quality of education for girls and boys with disability in island/rural/remote and urban areas 

c. existing structures, systems and gaps in education supports and services for girls and boys with disability, their families and communities, including island/rural/remote and urban areas

d. objectives of the three proposals and their alignment with Government and non-government activities and strategies 

e. SENESE and other relevant stakeholder activities, resources, capacity and gaps in resourcing, implementing, monitoring and evaluating a program of this kind

f. work of other organizations in supporting the education of children with disability and their relationship with SENESE activities

g. how the three proposals submitted by SENESE can be integrated and/or modified to meet the objective of this mission, build on the strengths and address the gaps identified above within the scope and budget of this design

2. Develop a program design that

a. addresses the inclusive education needs and priorities of children/people with disability, their families and communities in Samoa, with a focus on

· increasing access to, quality of and sustainability of educational opportunities for girls and boys across the country, including those in poorer communities 

· early childhood intervention through to secondary level of education

b. aligns with and complements existing systems, structures and strategies including 

· Samoan and Australian Governments’ commitments as identified in Section 2: Policy Context of this TOR, including alignment with inclusive education policies and principles

· the Development for All strategy and UN CRPD particularly Article 24 on Education

· education and health sector wide approaches and systems (How this program can best be delivered will be assessed as part of this design including options to deliver the program as part of ESPII as appropriate) 

· cross sector issues such as gender, child protection and other thematic areas as relevant

· goals and indicators of relevant key policy documents and agreements 

c. aims to build on the existing programs, resources, operations and management of SENESE (as appropriate) with a focus on

· using, building and strengthening partnerships with and between relevant stakeholders, 

· developing the resources and capacity required by SENESE to manage implementation, monitor and evaluate the program in line with this scope and budget 

· identifying opportunities for the program to build the capacity of organizations supporting inclusive education for children with disability in outer islands/remote areas

· integrating key outcomes and outputs of three proposals referred to in Annex 1 

d. can be implemented over a 5 year period

e. Has a budget of AUD500,000 in year one (2009-10). Out-year funding to be determined based on program design mission findings and availability of aid program funds in future years.

Cross cutting issues

Gender equality is an overarching principle of Australia’s aid program and should be integrated throughout the design.  Gender equality considerations should be discussed and made explicit in the analysis, and priorities for the identified program.  These priorities should be made clearly visible in discussion of the various elements of the design structure (for example from objectives to the lower level tasks, if defined) and, in addition to being appropriately resourced, should be explicitly included in the performance assessment framework, along with indicators or other methods for measuring gender equality results in the program. Refer to Gender equality in Australia’s aid program – why and how (www.ausaid.gov.au/publications /pdf/gender_policy.pdf) and the Guideline Integrating Gender Equality into the Design Process (refer to Design Toolkit) for further information.

Child Protection – AusAID is committed to protecting children from abuse of all kinds in the delivery of Australia’s overseas aid program. AusAID’s child protection policy follows four guiding principles including zero tolerance of child abuse, recognition of children’s interests, sharing responsibility for child protection, and use of a risk management approach. In line with the policy AusAID will not fund organizations or individuals without appropriate mechanisms in place to protect children from abuse. This includes contractors and Non-Government Organizations (NGOs) funded by AusAID to implement aid activities overseas and any partners, subcontractors, associates or consultants they may engage. In light of this activity involving and directly impacting on children all said parties must meet AusAID’s child protection compliance standards in their operations. The activity risk assessment conducted during this design phase must include assessing risks to children as well as identification of all personnel positions that will be 'working with children'. Refer to AusAID’s child protection policy which is available at http://www.ausaid.gov.au/publications/pdf/child_protection.pdf for more detail.

Disability – ‘Development for All,’ launched on 25 November 2008, marks the beginning of a change in the way the aid program works. The aid program seeks to ensure that people with disability (comprising at least 10% of the population and affecting 25% of households) are included in planning, implementation and monitoring and evaluation processes in a genuine manner, and that they benefit equally from Australia’s aid program. It will support improvements in the quality of lives of people with disability and contribute to achieving the MDG targets for alleviating poverty because people with disability are amongst the poorest, most vulnerable and excluded.  This design and program will be required to apply and report on the achievement of the outcomes and the guiding principles of the strategy including the active and central role played by people with disability in development processes, the way in which rights of people with disability are promoted, diversity respected, and how gender equality and children are afforded particular attention. Partnerships and people-to-people links is to be a foundation of the design and program approach. 

5. Documents to accompany this TOR 

1. Plan for improvement of services to Samoan children who are deaf 

2. SENESE Sustainable Secondary Inclusive Education Program (Concept Note) 

3. SENESE Sustainable Secondary Inclusive Education Program (Full application for funding submitted to EU) 

4. Avoidable Blindness Fund application 

5. Cable: Samoa consultations on the Disability Strategy 

6. Samoa Education for All National Plan 2006-2015

7. Strategy for the Development of Samoa (SDS) 2008-2012

8. Samoa-Australia Partnership for Development 2008-2015

9. CRPD Art 24 on Education

10. Samoa Ministry of Education Sport and Culture (MESC) Strategic Policies and Plan July 2006-June 2015 

11. "Inclusive Education: A Samoan Case Study" by Donna Lene in Inclusive Education in the Pacific - http://www.usp.ac.fj /fileadmin/files/Institutes/pride /Workplans_and_ Reports /Paper_and_publications/IEbook.pdf] 

12. Forum Basic Education Action Plan (FBEAP)

13. AusAID’s Development for All: Towards a disability-inclusive Australian aid program 2009–2014

14. Design Team Kit – AusAID Rules and Tools

15. Other  - as they emerge

6. Timeframe and Reporting 

	Date
	Activity
	Location
	Key person/s  responsible

	30 March-3 April 2009 

· 1 April (morning)

· 3 April (afternoon)
	Design Mission 

· Preliminary discussion with Reference Group 

· Aid Memoire Outline presented to Government of Samoa 
	Samoa
	Team Leader 

Team Leader and Post to organize program

	30 April 2009
	Draft ADD submitted
	N/A
	AusAID CBR

	1 May 2009
	ADD distributed for comment to Reference Group and design team
	Canberra
	AusAID CBR

	8 May 2009
	Comments on ADD due 
	Canberra
	AusAID CBR

	8 May – 30 May 2009
	AusAID design approval process including independent appraisals, peer reviews, quality at entry reporting and final decision
	Canberra
	AusAID CBR

	June 2009
	Subsidiary Arrangement with Gov of Samoa
	Samoa 
	AusAID Samoa Post

	Once Subsidiary arrangement  finalized
	Signing of Funding Agreement and Mobilization 

Estimated mobilization is July/August 2009
	Samoa
	AusAID CBR and Samoa Post


7. Reporting Requirements

Reporting requirements of this design mission should be guided by the “Design Team Kit” attached and include:

1. Preparation of an Aid Memoire Outline to be submitted to the Samoan Government and other relevant stakeholders at the completion of the in-country design mission

2. Preparation of the draft Activity Design Document 

3. Preparation of the final Activity Design Document based on feedback from the Reference Group and AusAID quality review processes 

In brief, it is recommended that the Activity Design Document (ADD) include the following:

· Executive Summary (maximum 4 pages)

· Analysis and Strategic Context

· Program Description including clear objectives, monitoring and evaluation framework, risk management strategies and sustainability

· Implementation Arrangements

· Costings

· Annexes

In brief, the Aid Memoire Outline, of no more than 5 pages, is to include:

· Design background

· Description of proposed activity

· Observations and key recommendations

· Next steps

· Acknowledgements

· Annexes

To ensure rigour of the design, AusAID staff will arrange Quality at Entry processes and reporting as described in Design Team Kit attached.

8. Personnel

The design will be developed and drafted by a core design team with the guidance of a Design Reference Group. The roles and composition of the design team, reference group and Samoa Post are as follows:

Design Team (5 members)

To design and draft a program in line with the scope and budget outlined in this TOR and in consultation with key stakeholders in Samoa and the Reference Group below.    

	Samoa

	Name
	Roles and responsibilities

	Team Leader

Donna Lene

Principal SENESE
	· facilitate design discussions in conjunction with the AusAID Design Specialist - key focus on Samoa and SENESE context and vision, and brief on the various proposals and activities of the school

· provide strategic and practical guidance and input on Samoan context, Samoan education system, and SENESE history, management, partnerships, vision and operations 

· plan, coordinate logistical arrangements for the Samoan team members and the design mission venue

· provide advice on key stakeholders with whom the team should meet during the design mission

· facilitate/lead discussion with relevant stakeholders on April 1, 2009 regarding the design teams initial focus for this program 

	Jan North

Manager Children’s Services

RIDBC
	· provide strategic and practical guidance and input on Samoan context, Samoan education system, SENESE and Inclusive Education - key focus on partnerships, opportunities and support from NGOs

	Australia – AusAID

	Linda Kelly

Design Specialist 


	· facilitate design discussions in conjunction with the Samoa Team Leader - key focus on the design process

· provide strategic guidance on Australia’s aid program design policies, strategies and performance reporting

· prepare relevant information for discussion with the Reference Group on April 1, 2009

· draft the Activity Design Document and Aid Memoire (draft and final, incorporating feedback from relevant reviewers)

	Elena Down

AusAID Policy Officer


	· provide strategic and practical guidance on Australia’s aid program policies and strategies relating to inclusive education, Australia’s disability inclusive development strategy “Development for All” and alignment of the activity design with UNCRPD

· personal insights and perspectives of person with disability in secondary/ higher education;

· plan, coordinate and arrange logistical arrangements for Australian members to travel to Samoa 

	Christina Parasyn – AusAID Design Mission Coordinator
	· manage the design process, including relevant reviews and approvals

· provide strategic and practical guidance on Australia’s aid program policies, strategies and activity management with key focus on disability-inclusive development and inclusive education 

· internal AusAID and Australian government liaison

· liaise with post re the design mission program and Reference Group meetings


Reference Group

To provide strategic and practical advice on the design of the program to ensure it addresses the inclusive education needs of children with disability and aligns with Samoan Government policies, processes and systems and the priorities and policies agreed between the Samoan and Australian Governments.  Advice will be sought at two stages in the design process: Once during the design mission to discuss the general approach and focus of the design (1 April) and once the activity design document has been drafted (1 May).

Members: One representative from each of the following organizations/groups: Samoa Ministry of Education, Samoa, Ministry of Health, Samoan parent of a child with disability, Samoan student with disability, Samoa Disabled People’s Organization, SUNGO,  AusAID Samoa Post, AusAID Pacific Education Team.

Samoa Post

· participate in and coordinate the design mission reference group meeting on April 1, 2009

· provide strategic and practical guidance on Australia’s aid program policies, strategies and activity management with particular focus on the Samoan context, programs and Samoan Government relation and procedures

· assist with the development of the design mission program

· assist with drafting of the Aid Memoire Outline to ensure consistency with Samoa program and processes

· organize relevant stakeholder participation in the Aid Memoire presentation

· arrange feedback on the draft activity design document

· participate in relevant quality reporting processes

· manage Samoan Government relations 

· provide advice on key stakeholders with whom the team should meet during the design mission

ANNEX 1

In response to the Government of Samoa’s and Australia’s commitment to ensuring that people with disability can access quality education, SENESE in partnership with the Royal Institute for Deaf and Blind Children (RIDBC) submitted to Mr Bob McMullan MP, Parliamentary Secretary for International Development Assistance and/or AusAID the following three proposals.

Proposal One: Plan for improvement of services to Samoan children who are deaf (refer Document 1)

This plan aims to provide children who are deaf with access to essential Health and Education services that will significantly reduce the impact of that deafness on individuals and their families. This plan is based on strengthening partnerships with local and international non-government organizations and government mainline ministries with the aim of capacity building in Samoa.

Proposal Two: SENESE Sustainable Secondary Inclusive Education Program (refer Document 2 and 3)

This program aims to address the need to support the inclusion of students with disabilities at a secondary level by establishing a resource centre that will initiate as a pilot model and over time  build capacity and support government and non government secondary colleges in developing similar systems in their secondary schools. 

Proposal Three: Vision Screening Program for Samoan Children (refer Document 4)

The proposed activity is to develop and implement a school vision screening program of Samoan children aged 5 to 12 years which focuses on identifying uncorrected refractive error, conducting follow-up clinics for spectacle prescription and fitting and/or supply of low vision aids, improving referrals for further assistance to medical and educational agencies where indicated and providing an affordable spectacle and low vision device supply in Samoa.

The common feature of all proposals is their focus on children with disability and their families and improving access by children with disability to quality and sustainable educational opportunities in Samoa.  The outcomes and outputs of these proposals will be considered as part of the program design outlined in this TOR.

Annex Nine: Aide Memoire

Disability-Inclusive Education in Samoa Design Mission 30 March -3 April 2009 Aide Memoire

Design Background

The proposed design for inclusive education in Samoa arises from the commitment of the Government of Samoa to high quality and inclusive education for all children; the commitment of the Government of Australia to supporting the development of people with disabilities, especially in the area of education; and the work and commitment of SENESE in Samoa. 

The design is focused on a program to be implemented across five years which will address the inclusive education needs of children with disability in Samoa, be in line with existing systems and strategies and build on existing programs. The first year budget for the program has been identified as AU$500,000. The design is intended to focus on the details for that first year and provide a broad outline for the following years which builds from the learning and experience across the first year.

Proposed activity

The activity design is based upon a flexible project approach to aid delivery. It has multiple outcomes which are expected to be developed through overlapping and complementary work areas.

The proposed activity intends to demonstrate the range of processes and services required to bring about inclusive education in Samoa. The program will draw in particular from the current expertise and good practice undertaken by the SENESE. It will also seek to utilize the expertise and experience of government and other stakeholders (including local, regional and international partners) in development of a model of practice which is suitable for Samoa. 

The program will focus on immediate outcomes as well as longer term development. The outcomes after five years are expected to include:

1. Improved educational outcomes for children with disability

2. Families and communities advocating and supporting children’s right to inclusion in all aspects of society

3. A policy and practice environment which is committed to continuous improvement and learning about inclusive education.

The scope of the program includes children from birth to the end of secondary school. It has a particular focus on inclusion of girls and boys from remote and rural areas in Samoa and across a range of disabilities.

The key work areas will include:

· Support, resources and information for parents, families and communities to ensure the early identification of children with disability and to increase the likelihood that they will be supported and encouraged by their family and community to access health and educational services. Parents will be supported to develop their role as advocates for their children.

Key partners in this work area are expected to be the parents of children with disability, their communities, including women’s groups, church leaders and other local leaders, as well as the Ministry of Women, Social and Community Development.

· Early intervention services, including screening services, referral and information services and family support services. Attention will also be given to cost effective development of specialist therapist services.

Key partners in this work area are expected to be other early intervention services in Samoa such as Loto Taumafai Early Intervention service, as well as the National Health Service.

· Teacher support and upskilling, including further teacher training, development of policy and curriculum for teacher aide training, and support services for teachers.

Key partners for this work will include the Ministry of Education, Sports and Culture, as well as schools and teachers. 

· Further development of the enabling environment in Samoa for inclusive education, including policy reform, development of capacity across relevant organizations and government services and development of learning and performance assessment processes for stakeholders engaged in development of inclusive education.

All stakeholders:  government , other disability focused services, parents and communities are expected to be partners for this work area which is about creating the right environment to support and progress inclusive education across Samoa.

The program will seek to build momentum for further change and development through a range of strategies that include sharing and collaboration among all stakeholders and action based on reflection and learning.

The program will maintain principles of gender inclusion and of supporting the rights of people with a disability. 

Observations

The design team have identified that there are some risks associated with the proposed program. These include the risk that gains demonstrated by the program will not be able to be sustained beyond the life of the program nor beyond the immediate scope of the program. It is recommended that this issue of longer term sustainability be explored further in the ongoing design development with a view to developing strategies to minimize the risk.

Further the design team recognizes that in supporting Sense School as the lead agency for the program there is a risk that other services are less committed to the outcomes of the program.  The design team recommends that strategies for inclusion and collaboration with partners should be included as first steps in the program implementation.

The design team recognizes that AusAID’s funding to NGOs is currently agreed annually.  During the first year of the program, the program and AusAID will give attention to identifying methods to preserve funding for the entire length of the program. 

Finally the design team recognizes that this partnership approach with an NGO is a new approach for AusAID in Samoa. Much will be learned through the process of working together and it is important that AusAID develop ways to engage in order to make use of the learning from this program and also in order to be able to contribute to the further development of the program. AusAID should undertake to investigate how this should be formalised in the management arrangement of this program. 

Next steps

The design document will be finalized following some further input with stakeholders and finalization of budget and management arrangements. It is intended that the wider reference group brought together for the design process will review the draft design, along with the Government of Samoa.

Following this review process the design will be finalized and submitted through the normal AusAID quality review processes. Once approved the design will be implemented through agreements between the AusAID Samoa Post and the SENESE.
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� In particular this should include making use of data from the new Education Sector Program (II) M&E framework. This framework, developed with the Government of Samoa and other donors, will be a critical process for monitoring overall education outcomes and development of the education systems in Samoa. The SIEDP needs to support this framework through contribution of data and also through utilization of the data generated through the framework. AusAID and Government of Samoa will be responsible for directing the SIEDP M&E to work in complementary ways to the ESPII MEF.


� It is expected that organizations will draw on the current AusAID policy and guidelines in order to establish this policy. 


� � HYPERLINK "http://www.unesco.org/education/efa/" \o "http://www.unesco.org/education/efa/" �www.unesco.org/education/efa/� and � HYPERLINK "http://go.worldbank.org/I41DLBA8C0" \o "http://go.worldbank.org/I41DLBA8C0" �http://go.worldbank.org/I41DLBA8C0�


� Rabukawaqa, E., 2007, Opening address at the regional workshop on advancing inclusive education in the Pacific-Nadi Fiji, in Puamau, P and Pene F Inclusive Education in the Pacific”, European Union, NZAID and The University of the South Pacific. � HYPERLINK "http://www.usp.ac.fj/index.php?id=ie" \o "http://www.usp.ac.fj/index.php?id=ie" �http://www.usp.ac.fj/index.php?id=ie�


� Rieser, R., 2008, Implementing Inclusive Education: A Commonwealth Guide to implementing Article 24 of the UN Convention on the Rights of people with Disabilities, Commonwealth Secretariat  





� Asia Pacific Development Center on Disability, Country Profile: Samoa, (last updated 10 October 2008) , http://www.apcdproject.org/countryprofile/samoa/samoa_current.html
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